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I Lived Here, As Well 
A journey through the free and enslaved servants’ hall at the 

 Ximenez-Fatio House Museum 
 

 
Introduction 
 
The Ximenez-Fatio House Museum has fascinating stories to tell about a little-known period in Florida history. Each room is meticulously 
interpreted to bring the past to life in a visual and entertaining way. Best of all, through ongoing research and archaeological discoveries, 
House stories continue to unfold. 
 
Step into this 220+ year-old boarding house to experience how people lived so many years ago. No, not the owners of the house—their 
history is easy to trace. We would like to take you on a journey through time and history, as it may have been seen through the eyes of 
those who worked here; those invisible to the owners and guests—the servants and enslaved who also occupied the house. 
 
We recognize that the topic of slavery is challenging. Some teachers are hesitant to discuss/teach about slavery in classrooms. Sometimes 
when teachers do teach it, they may not properly honor the enslaved people’s voices, especially with limited sources.  We use the phrase 
enslaved person, because it describes the men and women as humans first, restoring their identity. 
 
Vocabulary 
 
For your convenience, key vocabulary words have been provided to display in your classroom (virtually or printable.) This unit is not a 
vocabulary lesson and therefore, the teacher should provide the students with the definitions. This provides scaffolding and understanding 
of the content in this unit. 
 

• Agency: the ability of a person to express free will and/or the ability of a person to impact the development of the events in history  

• Boarding house: a house providing food and a room for paying guests; similar to a hotel, but much smaller 

• Census: official count of a population 

• Claim: a statement of the truth 



 

• Enslaved: a man or woman who is a slave, because of someone else’s actions  

• Nursemaid: a woman or girl employed to take care of a young child or children 

• Petition: a formal written request, typically signed by many people, pleading to authority regarding a specific cause 

• Primary source: are the raw materials of history; original documents and objects which were created at the time 
  



 

 
  

  



 

 

 

 

  



 

 



 

 Inquiry Design Model (IDM) Blueprint™ 

Compelling Question 
How can primary sources impact our understanding of enslavement in 19th century St. Augustine? 

 

Standards and Practices 

SS.4.A.1.1 Analyze primary and secondary resources to identify significant individuals and events throughout Florida history. 

SS.4.A.1.2 Synthesize information related to Florida history through print and electronic media. 

Florida Constitution: Section 1003.42(2) Required Instruction-(h) The history of African Americans. 

Florida Constitution: Section 1003.42(2) Required Instruction-(l) The history of the state. 

Staging the Question 
Consider 19th century St. Augustine through primary source photographs: https://digitalcollections.nypl.org/items/510d47e0-1216-a3d9-e040-
e00a18064a99/book?parent=66f6b0d0-c539-012f-d011-58d385a7bc34#page/1/mode/2up  

Supporting  

Question 1  

Supporting  

Question 2  

Supporting  

Question 3  

How did the institution of slavery affect how White 
people and Black people in 19th century St. Augustine 

interacted with one another? 

 

What are some examples of enslaved individuals showing agency? 
What evidence suggests people were enslaved in 
St. Augustine and/or the Ximenez-Fatio House? 

Formative  

Performance Task 

Formative  

Performance Task 

Formative  

Performance Task 

Close reading primary source documents 

Close read (read the document more than once) the 
document April 28, 1851 mayor’s permission slip for 

Using the National Archive’s Artwork Analysis Worksheet  
https://www.archives.gov/education/lessons/worksheets/artwork 
(also attached as a PDF), analyze “A Touching Episode” sketch, by 

Analyze the primary sources provided. 

(https://www.loc.gov/programs/teachers/getting-
started-with-primary-sources/guides/) 

https://digitalcollections.nypl.org/items/510d47e0-1216-a3d9-e040-e00a18064a99/book?parent=66f6b0d0-c539-012f-d011-58d385a7bc34#page/1/mode/2up
https://digitalcollections.nypl.org/items/510d47e0-1216-a3d9-e040-e00a18064a99/book?parent=66f6b0d0-c539-012f-d011-58d385a7bc34#page/1/mode/2up
https://www.archives.gov/education/lessons/worksheets/photo.html
https://www.archives.gov/education/lessons/worksheets/photo.html
https://www.loc.gov/programs/teachers/getting-started-with-primary-sources/guides/
https://www.loc.gov/programs/teachers/getting-started-with-primary-sources/guides/


 

Jacob Hanson to determine how the document’s 
language indicates the author’s perspective? Then 
discuss this with a partner. 

Next, close read Petition to Mr. Kingsley. Then, 
determine what language the author uses to persuade 
Mr. Kingsley, by creating a short list. Share the list with 
a partner or small group. 

Using the Instruction for patrols document, determine 
and write down the author’s perspective (what is the 
author’s view, opinion, or belief)? After the response 
is written, share this with a partner and/or team.  
Agree and disagree respectfully. 

Read an excerpt of Harper’s Weekly “Ancient City” 
article (travel narrative of St. Augustine.) Then 
determine what claims the author makes, by 
discussing this with a partner or team. 

Finally, respond to the Supporting Question #1 in the 
form of a well written paragraph, using supporting 
evidence from the primary sources. 

answering as many of the questions and prompts as possible. Use A 
Touching Episode context to complete the analysis worksheet 

Using the National Archive’s Artwork Analysis Worksheet 
https://www.archives.gov/education/lessons/worksheets/photo.html 

(also attached as a PDF), analyze the Louisiana Nursemaid and Child 
photograph. 

Discuss with a partner or small group, how did enslaved individuals 
show agency? Then write a well written paragraph explaining this, 

using primary source evidence from all three sources. 

 

Develop a claim supported by evidence from the 
sources about enslaved individuals in 19th century 

St. Augustine and/or the Ximenez-Fatio House. 

Featured Sources Featured Sources Featured Sources 

Document A: April 28, 1851 mayor’s permission slip 
for Jacob Hanson 

Document B: Petition to Mr. Kingsley 

Document C: Instructions for patrols 

Document D: Harper’s Weekly “Ancient City” article 
(travel narrative of St. Augustine): 

Document E: “A Touching Episode” sketch 

Document F: “A Touching Episode” context 

Document G: Louisiana Nursemaid and Child photograph 

 

Document H: Mary Ann Murray Slave Story, 
published in the St. Augustine Record, October 

21, 1934 
 

Document I: 1830 Census  

Document J: 1840 Census 

Document K: 1870 Census 

Document L: Slave Market sketch 

https://www.archives.gov/education/lessons/worksheets/photo.html


 

 

  

https://www.gutenberg.org/files/52770/52770-
h/52770-h.htm 

 

Summative  

Performance Task  

Argument 

How can primary sources impact our understanding of enslavement in 19th century St. Augustine? Construct an argument 
(detailed outline, poster, essay) that discusses the compelling question using specific claims and relevant evidence from the 
primary sources provided, to support your argument. 

 

 

Extension 
Create a museum exhibit that shows progress towards equality that has been achieved in Florida. 

 

Taking Informed Action 

 

Invite a historian or community leader to discuss the advances made since 19th century St. Augustine, the current state of their communities, and ideas 
for how to continue to advance toward racial equality. 

 

https://www.gutenberg.org/files/52770/52770-h/52770-h.htm
https://www.gutenberg.org/files/52770/52770-h/52770-h.htm


 

 

 

 

 

Introduction 
To introduce the unit, have the students look at the photo “book” of 19th century St. Augustine (and surrounding areas) through primary 
source photographs: https://digitalcollections.nypl.org/items/510d47e0-1216-a3d9-e040-e00a18064a99/book?parent=66f6b0d0-c539-
012f-d011-58d385a7bc34#page/1/mode/2up. Preferably show this on an electronic white board. If that is not possible, print a few of the 
photos and give at least 3 to each team of students.  Then pose the compelling question to the students: How can primary sources impact 
our understanding of enslavement in 19th century St. Augustine? Allow the students an opportunity to ponder the question. You may take 
a few predictions, or you may not want to discuss possible responses at this time. 

Supporting Question 1/Session 1 

Sources used:  

• Document A: April 28, 1851 mayor’s permission slip for Jacob Hanson 

• Document B: Petition to Mr. Kingsley 

• Document C: Instructions for patrols 

• Document D: Harper’s Weekly “Ancient City” article (travel narrative of St. Augustine): 
https://www.gutenberg.org/files/52770/52770-h/52770-h.htm 

1. Next, share Supporting Question 1: How did the institution of slavery affect how White people and Black people in 19th century St. 
Augustine interacted with one another? If necessary, unpack the words institution, slavery, and interacted.  Introduce and/or 
review the focus skill of close reading, specifically primary source documents. 

2. Depending on the make-up of the students, the teacher may read the passage aloud, or assign for students to read with a partner. 
Have the students close read (read the document more than once) the document April 28, 1851 mayor’s permission slip for Jacob 
Hanson to determine how the document’s language indicates the author’s perspective? Then have the students discuss this question 
with a partner (the teacher should go over procedures for respectful discussions). Then have a student or two share their response 
with the whole group. 

3. Next, following the same procedures as above, have the students close read Petition to Mr. Kingsley. Then, have the students 
determine what language the author uses to persuade Mr. Kingsley, by creating a short list. The students will then share the list with 
a partner or small group. 

https://digitalcollections.nypl.org/items/510d47e0-1216-a3d9-e040-e00a18064a99/book?parent=66f6b0d0-c539-012f-d011-58d385a7bc34#page/1/mode/2up
https://digitalcollections.nypl.org/items/510d47e0-1216-a3d9-e040-e00a18064a99/book?parent=66f6b0d0-c539-012f-d011-58d385a7bc34#page/1/mode/2up
https://www.gutenberg.org/files/52770/52770-h/52770-h.htm


 

4. Using the Instruction for patrols document, the students will close read it; and then independently determine and write down the 
author’s perspective (what is the author’s view, opinion, or belief)? After the response is written, the students will share this with a 
partner and/or team.  Remind students that they should agree and disagree respectfully. 

5. The students will close read an excerpt of Harper’s Weekly “Ancient City” article (travel narrative of St. Augustine.) Then they will 
determine what claims the author makes, by discussing this with a partner or team. 

6. Finally, the students will respond to the Supporting Question #1 How did the institution of slavery affect how White people and 
Black people in 19th century St. Augustine interacted with one another? in the form of a well written paragraph, using supporting 
evidence from the primary sources. 

 

Supporting Question 2/Session 2 

Sources used: 

• Document E: “A Touching Episode” sketch 

• Document F: “A Touching Episode” context (background) 

• Document G: Louisiana Nursemaid and Child photograph 
 

1. Next share, Supporting Question 2: How did enslaved individuals show agency? If necessary, unpack the words enslaved and 
agency. 

2. Using the National Archive’s Artwork Analysis Worksheet  https://www.archives.gov/education/lessons/worksheets/artwork (also 
attached as a PDF), have the students analyze A Touching Episode sketch, by answering as many of the questions and prompts as 
possible. This may be completed as a whole group activity, with teacher modeling and guidance, or with a partner or team. Have the 
students use A Touching Episode context (background) to complete the analysis worksheet. Depending on the make-up of the class, 
the teacher may want to read this aloud to the whole class, or it can be done with partners. 

3. Using the National Archive’s Artwork Analysis Worksheet https://www.archives.gov/education/lessons/worksheets/photo.html (also 
attached as a PDF), have the students analyze the Louisiana Nursemaid and Child photograph. 

4. Based on the 3 documents, the students should discuss with a partner or small group, how did enslaved individuals show agency? 
(What did the enslaved people do to show free will or make an impact on their own lives or lives of others?) Then, have the students 

https://www.archives.gov/education/lessons/worksheets/photo.html
https://www.archives.gov/education/lessons/worksheets/photo.html


 

write a well written paragraph explaining their response, using specific primary source evidence from all three sources. The teacher 
may want to model using evidence from one of the three sources. For example: 

It is evident in the sketch of the soldiers and the Mama, that the enslaved lady was sad to be saying goodbye. This shows her agency because 
although she was in a horrible situation of enslavement, she still had the ability and free will to love whom she wanted to, and the sketch 
shows love. 

OR  

According to the context of “A Touching Episode,” the Mama showed agency by impacting the young soldiers’ lives. She showed them love 
and they loved her back. This is obvious in the sketch as one is hugging her and they are all crying. They also value her and obey her like sons, 
as she insists they go on to war. 

Supporting Question 3/Session 3 

Sources used: 

• Document H: Mary Ann Murray Slave Story, published in the St. Augustine Record, October 21, 1934 

• Document I: 1830 Census  

• Document J: 1840 Census 

• Document K: 1870 Census 
 

1. Next, share Supporting Question #3: What evidence suggests people were enslaved in St. Augustine and/or the Ximenez-Fatio 
House?  

2. At this point, the students should be more comfortable analyzing primary sources, using an analysis worksheet 
(https://www.loc.gov/programs/teachers/getting-started-with-primary-sources/guides/) that correlates with the type of primary 
source (i.e. photograph, document, artifact.) The students should analyze the 4 primary sources provided. They can do this 
independently, with a partner, or with a small team. 

3. The students should discuss with at least one other person in order to develop a claim supported by evidence from the sources 
about enslaved individuals in 19th century St. Augustine and/or the Ximenez-Fatio House. 

 

https://www.loc.gov/programs/teachers/getting-started-with-primary-sources/guides/


 

 

Last Session (can be done pre- or post- field trip) 

Argument: How can primary sources impact our understanding of enslavement in 19th century St. Augustine? Construct an argument 
(detailed outline, poster, essay) that discusses the compelling question using specific claims and relevant evidence from the primary sources 
provided, to support your argument. 

Extension: Create a museum exhibit that shows progress towards equality that has been achieved in Florida. 

Take informed action: Invite a historian or community leader to discuss the advances made since 19th century St. Augustine, the current 
state of their communities, and ideas for how to continue to advance toward racial equality. 

  



 

Document A: April 28, 1851 mayor’s permission slip for Jacob Hanson  

 

 

 

 

 

 

Document B: Petition to Mr. Kingsley 



 

 

Document B, transcribed: Petition to Mr. Kingsley 



 

  

To the Committee of Slaves 

Mr. Kingsley 

…….(missing words from ripped paper)………. 

of the Territory of East and West Florida 

The petition of the Free colured people of St. Augustine, humbly shewith 

That your petitioners confiding in the wisdom and justice of your Excellency, implore that they may be permitted to enjoy the 

privelages of Citizens of the United States, which they at present are deprived of by certain ordinances issued by the corporation of this City, 

prohibiting them from the liberty of walking the streets or assembling among themselves for the purpose of amusement after the hour of nine 

o’clock. Your petitioners have always heretofore been in the habit of enjoying the same privelages as the white inhabitants and no instance 

can be produced of their having in any way abused such indulgence. Therefore your petitioners have taken the liberty of soliciting your 

friendly interference in their behalf. And as in duty bound will ever pray. 

 

 Antonio Williams 

St. Augustine 31st, May 1823 

 

John Fish 

Antonio Asolonia 

William Hodgson 

Peter Tebell 

Louis Balentine 

(over) Peter Duvigneau 

On the back of the petition Write, Paul 

Write, Adam 

Write, Abraham 

Write, Stephen 

 

Petition of Free Colored People of St. Augustine, 1823  

https://www.floridamemory.com/items/show/339792?id=1 

 

https://www.floridamemory.com/items/show/339792?id=1


 

Document C: Instructions for patrols 

 

 
 



 

Document D: excerpt from Harper’s Weekly “Ancient City” article (travel narrative of St. Augustine) 

HARPER’S NEW MONTHLY 

MAGAZINE. 

——— 
No. CCXCV.—DECEMBER, 1874.—Vol. L. 

——— 
THE ANCIENT CITY.  

IN TWO PARTS.—PART I. 
Arrived at the hotel, Aunt Diana began inspecting rooms. Sara wished to 

go to one of the boardinghouses, and John Hoffman, who met us on the piazza, 

proposed his. “I have staid there several times,” he said. “The Sabre-boy waits on 

the table, and a wild crane lives in the back-yard.”  

“The crane, by all means,” said Sara, gathering together her possessions. I 

preferred to be with Sara; so the three of us left the hotel for Hospital Street, 

passing on our way Artillery Lane, both names belonging to the British 

occupancy of the venerable little city. 

“This is the Plaza,” said John, as we crossed the little square; “the 

monument was erected in 1812, 

in honor of the adoption of a Spanish constitution. The Spanish constitution, as 

might have been expected, died young; but St. Augustine, unwilling to lose its 

only ornament for any such small matter as a revolution away over in Spain, 

compromised by taking out the inscribed tablets and keeping the monument. 

They have since been restored as curiosities. Castelar ought to come over and see 

them.” 



 

The house on Hospital Street was a large white mansion, built of coquina, with a peaked roof and overhanging balcony. We knocked, 

and a tall colored youth opened the door. 

“The ‘Sabre,’ ” said John, gravely introducing him. 

“Why ‘Sabre?’ ” I said, as we waited for our hostess in the pleasant parlor, adorned with gray moss and tufted grasses; “to what 

language does the word belong?” 

“Child language,” replied John. “There was a little girl here last year, who, out of the inscrutable mysteries of a child’s mind, evolved 

the fancy for calling him ‘the Sabre-boy.’ Why, nobody knew. His real name is Willfrid, but gradually we all fell into the child’s fancy, until 

every body called him the Sabre-boy, and he himself gravely accepted the title.” 

A tap at the window startled us. “The crane,” said John, throwing open the blind. “He too has come to have a look at you.” 

An immense gray bird, standing nearly five feet high on his stilt-like legs, peered solemnly at us for some moments, and then stalked 

away with what seemed very like a sniff of disdain. 

“He does not like our looks,” said Sara. 

“He takes his time; not for him any of the light friendships of an hour,” replied John. “Cranie is a bird of unlimited aspirations, and 

both literary and æsthetic tastes; he has been discovered turning over with his bill the leaves of Tennyson’s poems left lying on the window-

sill; he invariably plucks the finest roses in the garden; and he has been seen walking on the sea-wall alone in the moonlight, meditating, no 

doubt, on the vanities of mankind, with whom he is compelled reluctantly to associate.” 

“Do you hear the sound of the breakers, Martha?” said Sara, waking me up in the middle of the night. We had the balconied room up 

stairs, and the sound of the distant surf came in through the open window in the intense stillness of the night. “It makes me feel young again,” 

murmured my companion; but I fell asleep and heard no more. 

Before breakfast, which is always late in Florida, John Hoffman took us to see a wonderful rosetree. 

“You must have sprays of bloom by the side of your coffee-cups,” he said, “and then you will realize that you are really ‘away down 

upon the Swannee Ribber.’ ” 

“Do you mean to tell me that the Suwannee is in ambush somewhere about here?” began Sara, in her lead-pencil voice. She always 

declared that her voice took a scratching tone when she asked a manuscript question. 

“Not directly here, seeing that it flows into the Gulf of Mexico, but it is in Florida, and therefore will do for melodious comparisons. 

You will hear that song often enough, Miss St. John; it is the invariable resource of all the Northern sailing parties on the inlet by moonlight. 

What the Suwannee means by keeping itself hidden away over in the western part of the State I can not imagine. I am sure 

 

 

 

 



 

Document E: “A Touching Episode” sketch  

 



 

Document F: “A Touching Episode” context 

 



 

Document F, transcribed: “A Touching Episode” context 

A Touching Episode (transcribed) 

NY Times, June 4, 1864  

 

https://www.nytimes.com/1861/06/04/archives/probable-commercial-crisis-in-england.html?auth=link-dismiss-google1tap 

 

The New Orleans Crescent of the 25th ult. narrates an incident of the Southern war more affecting than anything heretofore recorded in 

romance or fable—more inspiring than the oldest whisky that ever fired a Southern heart. 

 

It appears that two chivalric scions of a wealthy cotton planter on Lake Jackson, near Tallahassee, had screwed their courage up to the point 

of marching forth to join Bragg’s ten thousand now beleaguering Fort Pickens. The day of leaving the plantation of their wealthy parents had 

dawned, and equipped in all the bloody toggery of Mars, and burning with irrepressible fire for a chance to pit themselves single-handed 

against Old Lincoln an Scott, the two Tallahasseeans might have been seen striding towards a dilapidated shanty in the negro quarter of the 

plantation. Presently appears emerging from the hovel an African with a yellow bandana wrapped around her head, and gifted with vast 

rotundity of waist. 

 

It is the black “Ma-ma” (maw-maw in the chivalric pronunciation) of the Tallahassee bloods. They leaned upon their blades when they saw 

her, and lifted up their voices and wept—in the words of the Crescent chronicler, “were overwhelmed with tears”—at the thought of parting. 

She wept and they wept, until at last, fearing that their courage was oozing out preliminary to their backing out, she addressed them thus:  

“Now, young masters,” cried she, “stop this weeping; go, fight for your country like men; and mind—(her eyes flashing as she spoke)—don’t 

disgrace me!” Their souls were touched as with an electric shock, and they went. 

 

And now perchance, as the two Tallahassians slumber, by the Ditches of Pensacola, the memory of that hour in which they tore themselves 

away from her of whose very life they had been a part, often gilds their dreams and stirs their souls; and were it possible that a copy of the 

Times should run the blockade, and meet their eye, we would apostrophise them thus: Young Masters! Let the vision of that heavy old 

blackamoor nurse of yours, who now, perchance, wields the shovel and the hoe by the shores of Lake Jackson, near Tallahassee, nerve you in 

the shock of battle! When the day of trial comes, and you are called upon to wield the thunders of Barrancas, or scale the frowning walls of 

Pickens, or face on Santa Ross’s isle the horrid Yankees, let those parting echoes ring in your ears like the last words of Marmion—and don’t 

disgrace the mama, in whose bosom you once cuddled, and for whose enslavement you have drawn the sword against your country!—N. Y. 

Times. 

 

https://www.nytimes.com/1861/06/04/archives/probable-commercial-crisis-in-england.html?auth=link-dismiss-google1tap


 

Document G: Louisiana Nursemaid and Child photograph 

 

 



 

Document H: Mary Ann Murray Slave Story, published in the St. Augustine Record, October 21, 1934 

Mary Ann Murray 
Published in the St Augustine Record, October 21, 1934   

Former Slave Tells Her Story; One of Oldest Negro Residents 
  
Sold in the slave market here over eighty years ago for one dollar - that is the story of Mary Ann Murray, better known as Mary Gomez, one 
of St. Augustine's oldest colored residents. 
  
Mary, who lives on North Oneida Street, was born a slave about eighty-five years ago (she isn't sure of her exact age), belonging to the 
DeMedicis family here. When she was one year old, she and her mother were sold in the slave market to Phillip Gomez, Mary bringing a 
price of only one dollar because she was so sickly and small that everyone was sure she would die within a year. Her mother brought a good 
price, Mary said. 
  
The Gomez homestead, according to Mary, occupied what is now the site of the court house, and here she was brought up as a family 
servant, always kindly treated. She can remember when a child playing about the old dirt streets of the city, and in Treasury Street, which 
was in front of her home. Ships used to drop anchor in Matanzas Bay, or just outside the harbor, and send in their crews to get water from 
the spring in the slave market. Mary tells of the time her master, Mr. Gomez, and other slave-holders in the city, sent their men to Anastasia Island 

to quarry coquina for sea-wall and jetty work. 
  
At this time, all of the western part of the city was a marsh, part of the San Sebastian River, and Mary remembers when her mother would go to the West end 
of the garden of the old Spanish Government House, now the Post Office, facing what is now Hotel Ponce de Leon, and sit on the bank of the creek to fish. 
Mary said that they used to catch trout more than a foot long there. 
  
When Mary Gomez was a young girl, word of the emancipation proclamation reached here, and, she said, all the slaveholders were ordered to release their 
slaves and allow them to gather in a large vacant lot west of St. Joseph's Academy, where they were officially freed. When her bonds were struck off, Mary 
took the name of her parents instead of that of her master, as many did, and called herself Mary Ann Murray. All the freed men were quartered near where 
the Pablo Cafeteria is now, according to the old woman, and would go every week to the Arsenal commissary to receive rations. Later the colony broke up 
and many of the negroes moved to what is now West Augustine and Lincolnville. Others, however, loath to break away from their masters, wished to live 
near their old homes, and settled a small colony along Charlotte Street. 

 



 

 
Document I: 1830 Census (page 1) 

 



 

Document I: 1830 Census (page 2) 

 



 

Document J: 1840 Census 

 



 

Document J: 1840 Census (page 2) 

 



 

Document K: 1870 Census 

 



 

Document L: Slave Market  

 

 

 
 


